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Meeting the Diverse Needs of Learners:  Every 
Child Can Succeed 

 
A Keynote Address 

 By 
 Mary Lou Mackie 

Principal Leader/Special Education and Student Support 
Services 

Grand Erie District School Board 
 
 

Junior Educators at 
the recent General 
Meeting were chal-
lenged and inspired 
by the keynote ad-
dress.  Mary Lou 
Mackie brought a 
message about the 
importance of the 
role of the teacher 
in building success 
for all the students 
in our classrooms.  
She outlined not only why we must work to meet the di-
verse needs of our students, but also provided some key 
steps to help us improve our ability to do so.  She noted 
that classroom teachers have the opportunity to know 
children better than any other member of the school staff 
does, and that the knowledge teachers have about their 
students must be valued. 
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Mary Lou asked conference participants to rethink the role of the specialized services avail-
able in our schools.  She emphasized that in order to create schools that work for all chil-
dren; we need to create a stronger sense of shared responsibility.  She suggested that the 
role of the specialists in our school systems is to inform the practice of the generalist, that is 
the teacher.  It is critical that Special Education staffs participate in general curriculum devel-
opment activities and that classroom teachers challenge themselves to learn more about how 
to ensure that their teaching methods are compatible with the way that kids learn. It is es-
sential that special education staff and teachers work together to enhance the achievement 
of all learners. 
 
How can we undertake the challenge of meeting the diverse needs of all the students in our 
classrooms?  Citing the work of Dr. Mel Levine, Mary Lou Mackie suggested the following fun-
damentals: 
 
v Develop an understanding of brain research. (Multiple Intelligence, Left/Right Brain, 

Emotional Intelligence, Neuro-development, etc.) 
 
v Use this understanding with other sources of information (data), to build a pro-

file of the unique strengths, affinities and weaknesses of each student you 
teach. 

 
v Build your 'bag of tricks'.  Develop your teaching/assessment repertoire to include all 

kinds of strategies to meet the needs of all kinds of minds.  Attend special education 
workshops even if you aren't teaching special education.  Take drama, arts, and technol-
ogy courses.  Great strategies to encourage all kinds of learners are embedded in lots of 
places. 

 
v Help kids understand themselves.  Help them see what their strengths are and how 

they learn best.  Help them to articulate this.  Teach explicitly about learning - in 
other words, ask questions about how they learned and understood a concept. 

 
v Infuse optimism and hope in all the minds you work with.  Never give up.  If at 

first you don't succeed… 
 
Mary Lou shared and suggested a number of excellent resources to assist us in our quest to 
meet the diverse needs of our students.  Many of the resources can found and ordered 
through Dr. Mel Levine's website www.allkindsofminds.org , including Dr Mel Levine's book A 
Mind At A Time (ISBN 0-7432-0222-8).   

 
Also suggested was a Canadian Video titled Odd Kid Out.  This video is available through: 

Filmoption International, 3401 St-Antoine, Westmount Quebec, Canada, H3Z 1X1 
Telephone:  (514)931-6180 ext. 225 

Fax: (514)939-2034 
E-mail:  mgaucher@filmoption.com 

Meeting the Diverse Needs of Learners:  Every Child Can Succeed  By Mary Lou Mackie 
continued 
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President’s Message 
On Being Late and Teamwork 

 
First, a confession. My President’s message for this newsletter is overdue. This is not a com-
mon occurrence for me. My mother raised me to believe that, at the very least, you were 
early, but were never, under any circumstances, late. “Late” was not a word that figured in 
my mother’s vocabulary. This applied to everything: appointments, train or bus departures, 
school meetings, concerts, work, handing in assignments, paying bills….there were NO excep-
tions. Needless to say, this was the cause of some stressful times, in a household of three 
women, with no car, and very different personalities and learning styles!  
 
Over the years, I have tempered my upbringing with some common sense. Some times, being 
late is forgivable. One does not want to make it a habit, but sometimes circumstances arise 
that render the “lateness” tenable. And sometimes, being late can lead to some positive out-
comes.  
 
One such situation arose with a recent OAJE 
General Meeting. I had all of the materials in my 
car for the registration, plus one of the pre-
senters for the day and another member of the 
executive.  For reasons beyond our control, we 
were late – very late. We phoned ahead and let 
the rest of the group know we were on the way – 
but we knew that we were not going to arrive in 
time for registration to occur in the usual man-
ner, before the speaker began.  
 
So what does this have to do with being part of 
a team?  
 
Tom LaForce, of the Team Resource Center ( www.team-creations.com.), lists the following 
characteristics of a good team.  
A good team has a clear sense of purpose, measurable objectives, and understands its cli-
ents’ expectations.  
There was an expectation on the part of the educators attending the meeting that it would 
start, and end, on time. 

President’s Message continues on page 4 
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A good team effectively makes decisions, agrees 
on the process for completing work, and each 
member does his or her  "fair share" of the 
work.  
A lot of planning goes into our General Meetings 
and our spring conference. Much of the deci-
sion-making happens ahead of time, jobs are 
delegated, and the meetings run like clockwork 
because everyone does what needs to be done 
and helps out where they are needed. 
 

A good team communicates openly, and supports one another.  
The best-laid plans can go awry. And on this day they did! Those executive members who 
were there, re-planned and re-organized the day around the circumstances, and by we ar-
rived, the day was underway. 
A good team continuously monitors its performance 
and works at continuously improving its performance.  
Because of the situation created that day, the execu-
tive made some changes in how we handle the materi-
als and the organization of our General Meetings. 
Most of this happens behind the scenes . We think it 
will help us to make the meetings flow a bit more 
smoothly for everyone.  
And above all, each member feels good about being a 
part of the team.  
 
Being part of the OAJE team is an honour, and a 
privilege. We hope that you, as part of the larger 
OAJE team, feel as good about being a member as we 
do. 
The executive wishes everyone a wonderful, and well - deserved, spring break. 
 
Jill Snider 
President of OAJE 

President’s Message continues from page 2 
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O.A.J.E. Executive 
2002—2003 

Past President  Janet Rubas  EQAO   janet.rubas@eqao.com 

President Jill Snider Waterloo Region  jill_snider@wrdsb.on.ca 

First Vice President  Luisa Busato York Catholic  busatol@ycdsb,edu.on.ca 

Second Vice President  John Bertram Toronto  john.bertram@tdsb.on.ca 

Recording Secretary  Lori Barkans  Grand Erie  barkanlo@gedsb.net 

Treasurer Nancy Moore Moore Learning moorelearning@compuserve.com 

Membership Judy Kaufmann Kawartha Pine Ridge  judith_kaufmann@kpr.edu.on.ca 

Conference: Friday Les Asselstine  les.asselstine@sympatico.ca 

Conference: Saturday  Susan Jackson Thames Valley  s.jackson@tvdsb.on.ca 

Conference: Logistics Anne Marie Chudleigh OISE/UT achudleigh@oise.utoronto.ca 
Conference: Publishers  Mary Jean Tyczynski  mtyczynski@cogeco.ca 

Conference: Food  Joan Fulford   
General Meetings Marilynn Hayhow  

Nancy Featherstone 
Dufferin-Peel CDSB  
 Wellington CDSB 

marilynn.hayhow@dpcdsb.org 
nancy_featherstone@wellingtoncssb.

edu.on.ca 
Newsletter Peter O’Donnell London DCSB pc.odonnell@ldcsb.on.ca 
Publicity Deb Duncan Peacock Waterloo Region  deb_duncan-peacock@wrdsb.on.ca 

Communications: Web-
site 

Marilyn Legault Hamilton -Wentworth  mlegault@ hwdsb.on.ca 

Communications: 
Boards 

Donna Creighton Toronto  dcreighton@oise.utoronto.ca 

"The objective of education is to prepare the young to educate themselves through-
out their lives."  Robert Maynard Hutchins  

"W hat sculpture is to a block of marble, education is to the soul."  Joseph Addison  

 

"Teachers affects eternity; they can never tell where there influence stops."  

Henry B. Adams  
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   Teaching Kids with Learning 
Difficulties in the Regular Classroom 

 
Strategies and Techniques Every Teacher Can Use 
to Challenge &  Motivate Struggling Students 
by Susan Winebrenner 
 
ISBN 1-57542-004-X 
Free Spirit Publishing Inc. 1996  
   www.freespirit.com 
 
This resource provides teachers with extremely 
practical strategies to use with all students in their 
classrooms although the focus is primarily on stu-
dents experiencing learning difficulties.  Each chap-
ter provides a wealth of information on a specific 
topic, a scenario that describes the behaviours of a 
child, ready to use reproducible pages, frequently 
asked questions along with answers, a list of addi-
tional references and resources and other programs.  
What more could any teacher want?  A caution with 
respect to the programs listed is that they are 
American.  The topics covered focus on: important 
factors in the classroom environment; specifics on 
the teaching of reading, writing and mathematics; 
understanding learning difficulties and planning ef-
fective intervention strategies; matching teaching 
and learning styles; assessment and evaluation; be-
haviour management; and involving parents as part-
ners in learning. 
 
Submitted by Mary Jean Tyczynski 
 
 
The book is available in Ontario through: 
             Monarch Books 
             5000 Dufferin Street, Unit K 
             Downsview, ON  M3H 5T5 
             1-800-404-7404 
 

The Differentiated Classroom: 
Responding to the Needs of all 

Learners 
By: Carol Ann Tomlinson 

 
In her book entitled “ The Differentiated 
Classroom: Responding to the Needs of All 
Learners, Carol Ann Tomlinson clearly de-
scribes a variety of practical, research-
based differentiation strategies that can 
be used by any experienced or novice 
teacher to create a more effective learning 
environment.  Tomlinson guides readers 
through numerous ‘real-life’ examples of 
differentiation in action and makes mean-
ingful links to available research.  She de-
scribes the how, what and the why of dif-
ferentiation and maps out the steps needed 
to begin the journey towards a more inclu-
sive instructional model.  If you are search-
ing for a commonsense approach to differ-
entiation, Tomlinson’s comprehensive, prac-
tical book is the resource for you! 
 
Available through the Association for Su-
pervision and Curriculum Development at 
www.ascd.org  ($22.00 American). 

 
Submitted by Deb Duncan-Peacock WRDSB 
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Strategies for Teaching ESL/ELD Students 
by 
Eleanor Good, Learning Coordinator, ESL/ELD 
Thames Valley District School Board 
 
In education, as in the world, much is constantly 
changing.  But one fact remains: children con-
tinue to arrive in our classrooms form diverse 
parts of the world with little or no proficiency 
in English.  How can classroom teachers reflec-
tively and efficiently help these students not 
only to build language skills but also to learn the 
content of their classroom curriculum? 
 
To begin addressing the issue of finding appro-
priate strategies to meet the needs of second 
language learners in a junior classroom, it is 
helpful to outline some significant hallmarks of 
second language acquisition. 
 
Did you know... 
 
Language is learned most successfully when 
learners are immersed in highly interactive 
and meaningful learning tasks.  ESL students 
benefit from frequent and extended opportuni-
ties to interact in English, not only with each 
other, but also with native speakers of English 
who serve as language models for the ESL stu-
dent.  Cooperative learning tasks dramatically 
increase the opportunity each student has for 
oral interaction.  Cooperative group work fos-
ters task-oriented communication and the in-
formation sharing and discussion assist ESL 
students to put together bits of language they 
know and use it in a purposeful situation.  The 
more opportunities students have for this type 
of interaction, the better the retention of new 
information and new language skills. 
 
Research on second language acquisition has 
shown us that it can take up to nine years 
for ESL students to catch up linguistically 

and academically to their age appropriate 
peers.  We know that it takes one to two years 
for students to develop social language, or basic 
interpersonal communication skills.  The develop-
ment of this skill is often misleading in our under-
standing of what ESL students are able to do.  
The language required for social interactions is 
very different than that required for academic 
progression and success.  Research has also 
shown that it can take up to nine years for lan-
guage learners to develop the cognitive academic 
language proficiency necessary to be on a level 
playing field with their English first language 
peers.  It is a daunting task for ESL students to 
undertake and clearly requires curricular adapta-
tions on the part of all teachers. 
 
ESL students learn language best when they 
feel accepted, respected and included in their 
classroom.  There are numerous ways to establish 
a classroom atmosphere that respects racial, cul-
tural and linguistic diversity.  Using multicultural 
picture books and literature related to specific 
units of study, displaying signs and posters in 
various languages all helps to validate and include 
all the students in a classroom.  Classrooms that 
are comfortable learning environments encourage 
all students to take risks experimenting and ex-
ploring with their new language. 
 
Teaching Strategies 
 
The Ontario Curriculum Grades 1 - 8, English as a 
Second Language and English Literacy Develop-
ment Resource Guide recognizes that most stu-
dents who require ESL support are participating 
in the regular classroom program most of the day.  
It is therefore important that all teachers work 
together to plan and deliver programs for these 
students.  The traditional model of classroom 
teachers teaching content and ESL teachers 
teaching language no longer works effectively.  
All teachers need to incorporate ESL approaches 
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and strategies into the teaching of the regular 
classroom program.  This means that instruction 
must be adapted to allow students in the early 
stages of learning English to participate and be 
successful.  Appropriate adaptations may in-
clude the following: 
            modifying some or all of the subject ex-
pectations so that expectations align with the 
student’s stage of language acquisition.  For 
specific information concerning a student’s 
stage of language acquisition, refer to Part 2, 
Descriptions of Skills at the Four Stages of 
Second-Language Acquisition and Literacy De-
velopment, The Ontario Curriculum Grades 1 - 8, 
ESL and ELD A Resource Guide. 
            adapting instructional strategies to in-
clude simplified vocabulary and increased use of 
visual cues and graphic organizers 
            modifying assessment strategies (e.g., by 
providing extra time, using conferencing, and 
having students complete graphic organizers 
and cloze activities for assessment activities 
that depend heavily on proficiency in written 
English) 
             
 
Key Considerations When Planning for the 
Needs of ESL Students 
ESL students require instruction that not only 
fosters their English language development, but 
also develops their knowledge in curriculum con-
tent and skills.  It is not realistic for ESL stu-
dents to wait until they have acquired English 
language proficiency before they begin partici-
pating in the content of their mainstream pro-
grams.  The dual task of learning language and 
content simultaneously is daunting for both stu-
dents and teachers.  When planning instruction 
for ESL students in the mainstream, consider 
the following: 
 
•       small, collaborative work groups 

•        bilingual “buddies” 
•        extensive use of objects, drawings, maps 

and graphs 
•        “backgrounder” video clips 
•        reduced note-taking, incorporation of 

graphic organizers 
•        authentic texts supported by multi-

reading level resource materials 
•        a variety of assessment strategies (e.g., 

cloze activities, completion of a graphic 
organizer, hands-on demonstrations)  

 
ESL students want to be recognized as valued 
members of their classrooms.  They want to be 
learning alongside their peers.  By incorporating 
strategies discussed above, these students can 
learn and contribute in enriching ways to our 
classrooms. 

"There is a brilliant child locked in-
side every student."  Marva Collins  
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Differentiating to Meet the Needs of All 
Our Junior Student 

presented by Luisa Busato 
York Catholic District School Board 

 
Luisa began her presentation by stressing the im-
portance of a balanced program in any subject 
area.  While creating this balance key areas to 
keep in mind are: strategies, groups, time, assess-
ment, levels of achievement and genres and 
forms.  The level of support a teacher provides to 
each student shifts as each student moves to-
wards more independent work.  Luisa shared an 
instructional model by Mary McQuire which shows 
that there is a gradual decrease of 
teacher support and an increase of 
child control.    
 
Luisa reminded us that we need to have 
a solid understanding of learning styles, 
multiple intelligences and rates of 
learning for all our students.  Knowing 
our own styles and strengths first of 
all allows us to understand and value 
the styles and strengths of our stu-
dents.   
 
Luisa made reference to a book called 
Classroom Instruction That Works by 
Marzano, Pickering and Pollack.  Ac-
cording to the authors, when there is 
direct teaching of specific strategies in different 
categories there is a significant percentile gain in 
student achievement.  The categories of instruc-
tional strategies that affect student achievement 
are:  identifying similarities and differences; 
summarizing and note taking; reinforcing effort 
and providing recognition; homework and practice; 
nonlinguistic representations; cooperative learn-
ing; setting objectives and providing feedback; 
generating and testing hypotheses; and questions, 
cues and advance organizers.  It is important that 
we model any strategy that we teach such as note 
taking, the 3 R’s (retelling, relating, reflecting) or 
the 5 W’s.  We need to model, use “think alouds”, 

allow students time to practice, share in pairs and in 
small groups, and practice some more as they move to-
wards the independent demonstration of their learning.  
 
While assessing student learning and achievement there 
are a variety of informal, formal and recording devices 
that we can use for diagnostic, formative and summative 
assessment.  Whatever the assignment might be we need 
to consider the Content, Process and Product with re-
spect to each student’s readiness, interest and learning 
profile. The framework Luisa presented identified Com-
mon Tasks for Content & Process and three categories 
for Differentiated Products which are: 1. groups with 
difficulty understanding the topic; 2. groups with a little 
more skill in reading and comprehending the topic; and 3. 

groups with a slightly above grade level in 
this area.   For more information on this 
you might wbant to read, The Differenti-
ated Classroom: Responding to the Needs 
of All Learners by Carol Ann Tomlinson.  
We were engaged in creating differenti-
ated products for a culminating task from 
the unit Our Canadian Pavilion.  Luisa also 
provided us with many ideas for differenti-
ating activities within a Social Studies unit.  
 
Finally Luisa stressed the importance of 
starting small with Differentiated Instruc-
tion.  You need to examine your own beliefs 
about differentiating activities and assess-
ment and then put into place a couple of 
strategies at a time.  Personal reflection of 

the setbacks and successes is important for our own 
learning. 
 
All in all this was an extremely informative session.  Par-
ticipants left with many practical ideas on differentia-
tion.  Thanks Luisa for sharing your expertise with us. 
  
The books that are referenced above are available from 
ASCD.  You might want to visit their web site  
www.ascd.org  Don’t forget the use the Curriculum Unit 
Planner, which is available in all schools, for information 
on assessment, teaching/learning strategies and much, 
much more.  Units are also available for downloading just 
go to  www.ocup.org  
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If you were to talk to retired teachers, there would be some who would recall the challenges of teaching 
in a one room school house.  How did teachers working in those settings effectively plan for all of the grades 
that were contained under one roof?  If you were to question teachers of today, they might argue that they 
are faced with just as many challenges and diverse learning needs within a single grade.  One fact remains the 
same: teachers are committed to helping all students learn, grow and succeed. 

Success is elusive for some learners.  Many successful students have enjoyed a match between the way 
their brain processes information and mastery of the skills needed to perform school tasks.  Many students, 
however, are less fortunate in that they have not yet discovered strategies that are compatible with the way 
they think and learn.   

We are rethinking remediation.  As  we come to understand more about how the brain functions, we real-
ize that we need to discover how to match the learning styles of our students with the content to be learned. 

While all students bring many commonalities to the classroom, they also bring a wide range differences 
that make them individuals.  Carol Ann Toml inson in The Differentiated Classroom: Responding to the Needs of 
all Learners (ASCD, 1999) makes the point that by differentiating your instruction you can begin to meet the 
needs of every child.   
 
 
In order to differentiate the classroom learning environment so that daily classroom instruction meets the 
needs of as many students as possible, the teacher needs to consider... 

In order to differen-
tiate the classroom 

learning environment 
so that daily class-
room instruction 

meets the needs of 
as many students as 
possible, the teacher 
needs to consider... 

Content: 
☺What the students 

will learn and the 
materials they will 

use 

Product: 
☺How the students 

will demonstrate 
what they under-
stand and can do 

Process: 
☺ The activities that 

will be used to help 
the students prac-
tice essential skills 
and make sense of 

ideas.  

Students and teachers are collaborators in learning 

“In differentiated classrooms, teachers study their students 

and continually involve them in decision making about the 

classroom.  As a result, students become more independent as 

Reaching All Learners 
 by Kelly Snow, Waterloo District School Board 
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•  Check our website links geared to junior level 
curriculum topics in Social Studies, Science, 

Math and more 
• Find out how to nominate an outstanding 

colleague for the Junior Educator’s Recognition 
Award 

• View upcoming events sponsored by OAJE 
including General Meetings and the April Conference 
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Low Prep Differentiation High Prep Differentiation 

v Choice of books 
v Choice of working alone of work-

ing with a partner 
v Flexible seating 

v Using varied scaffolding with 
the same graphic organizer 

v Using think-pair-share by readi-
ness, interest or learning style 

v Independent study 
v Literature circles 
v Project contracts 

v Using various graphic organizers 
v Interest centres 

v Flexible reading formats 
v Group investigation 

v Alternative assessments 
 

Differentiated Instruction 
By Kelly Snow 

Differentiation a Way of Thinking 
Instructional Strategies for Your Reading Program 

Presented by Nancy Featherstone WCDSB 
 

Nancy presented a dynamic hands on look at differentiated in-
struction in reading.  She began by identifying the essential elements 
of differentiated instruction and then went on to show how a bal-
anced literacy approach supports differentiation.  

“Differentiated instruction is a teacher’s response to a learner’s needs.”  A balanced literacy 
program that includes shared reading, guided reading and literature circles allows teachers to learn 
the individual needs of a child and then respond to those needs.  Through a series of fun, interesting 
readings and activities Nancy clearly made her points. 

She finished off by giving us several ready to use teaching strategies, just what every teacher 
wants out of a workshop.   

 
Excellent Resources 
Allen, J. 1999. Words, Words, Words: Teaching Vocabulary in Grades 4 -12. Portland,ME: Stenhouse. 
Schwartz, Susan and Bone, Maxine. 1998.  Retelling, Relating, Reflecting.  Toronto, Irwin Publishing.  
Sejnost, Roberta and Thiese, Sharon.  2001.  Reading and Writing Across Content Areas. Skylight Training and 
Publishing Inc. 
McLaughlin, Maureen and Allen, Mary Beth. 2002.  Guided Comprehension In Action. International Reading As-
sociation (www.reading.org) 
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     In the book, How to Differentiate 
in Mixed Ability Classrooms, Carol Ann 
Tomlinson explores the following obser-
vation: “Sometimes school is character-
ized by a sort of “gotcha” teaching, in 
which the game seems to be seeing if the 
teacher can ask a question or design a test 
item that will trip up the students.” 

     In a classroom that uses differenti-
ated instruction, it is the teacher’s goal to 
figure out where the student is in relation 
to the curriculum expectations and then 
provide learning experiences that will 
help push them towards their learning 
goal.  Often this type of instruction is 
called “scaffolding.”  Scaffolded instruc-
tion provides the necessary instruction 
and supports to move the student from 
their current knowledge to the next level 
of knowledge and skill. The teacher is 
planning whatever is necessary to help 
the student in taking the next step of their 
learning.  What is critical is that every 
student needs the support of his or her 
teacher in order to stretch but not every 
student will need the same type of sup-
port. 

 “A new sort of fairness is 
evident 
We often define fair in a 
classroom as treating everyone 
alike. 
In a differentiated classroom, 
fairness is redefined.  In this sort 
of environment, fair means trying 
to make sure each student gets 
what she needs in order to grow 
and succeed.” p. 23, How to 
Differentiate instruction 

Scaffolding: 
 
Providing support 
needed for a student 
to succeed in chal-
lenging work 
 

Challenging 
Work: 

 
Assignments or tasks 
that are slightly be-
yond the student’s 
comfort zone 

Strategies that scaffold instruction: 
§ Directions that give more instruction – or less 

§ Icons to help interpret print 

§ Using before, during and after 

§ Using graphic organizers 

§ Use of manipulatives 

§ Matching text to readers 

§ Small group instruction 

§ Mini-workshops for those who need it 

§ Videotaping or taping the instructions so students can watch them as needed 

§ Flexible timelines (some students work at their own pace; others have assignments 

 given in smaller increments allowing them to complete one part before moving on to another) 

 

 Crocodiles Swim in the Swamp 
Animal Where? What? 
crocodiles  long tails 
 sea  
turtles   
  river 
fish lake  
people   
 
 

Scaffolding  
 

Contributed by Kelly Snow 
WRDSB 
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Thank you to the publishers who have 
generously supported the February General 

Meeting with these door prizes: 
 

Creative PublicatCreative Publications:ions:             
Explain It!     

Roads to Reasoning 
Egyptian Genius 

That’s Entertainment! 
 

Gage Learning:Gage Learning:   
Canadian School Dictionary 

Junior Canadian School Dictionary 
Canadian School Thesaurus 

 
Harcourt Canada:Harcourt Canada:     

The Language Handbook for Ontario 
The Curious Classroom 

Tapestry 
 

Nelson Thompson Learning:   Nelson Thompson Learning:     
Retell, Relate, Reflect 

PM Chapter Books 
 

Pearson Education Canada:Pearson Education Canada:   
 

Real Reading, Real Writing: Con-
tent-Area Strategies  

Revisit, Reflect, Retell 
Guiding Readers and Writers Grades 

3-6 
 

Pembroke Publishers:  
Authentic Assessment 

  
SpectrumSpectrum  

Manipulatives 
Power of Ten: Visual Strategies for 

Learning Number Facts 
  

Wintergreen:  
Venn Diagram Pocket Chart 

Planning for Differentiated Instruction 
Keith Bauman, Ed Inns and Kelly Snow 

 
In their dynamic session focused on Planning for 
Differentiated Instruction, presenters Kelly 
Snow, Keith Baumann and Ed Enns from the Wa-
terloo Region District School Board modeled a 
classroom planning process built on key differen-
tiated instruction concepts. While experiencing 
a hands-on mathematics task, participants were 
invited to consider how the task allowed teach-
ers to differentiate expected outcomes, in-
structional strategies, product demonstrations 
and the classroom learning environment. The au-
dience was then encouraged to consider a fur-
ther application of the differentiated planning 
process as it applied to the Writing curriculum 
(most specifically the writing of recounts) in the 
junior division. Using high-impact charts, graphic 
organizers and hands-on models, the presenters 
provided a practical, experienced-based session 
that actively engaged participants in the differ-
entiation planning process.  
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Membership 

An O.A.J.E. membership gives members: 
 
      Information on issues related to the Junior Teacher 
        
       Opportunities for input and a place to voice your concerns about education 
 
       Opportunities to meet and network with other Junior Educators 
 
       O.A.J.E. Newsletter online 
 
       Information about our annual conference 
 
       Notices of General meeting dates 

The cost of an O.A.J.E. membership is $35 

O.A.J.E. Membership  Form 
Send to:  Judy Kaufmann 
            Kawartha Pine Ridge District School Board 
            1994 Fisher Drive, Peterborough, Ontario K9J 6X6 
Make cheques payable to: Ontario Association of Junior Educators 
 
Name:_____________________________________________________________ 
 
Position:_____________________________ Board_________________________ 
 
Mailing Address 
Street:___________________________________________________________ 
 
City_______________________________________ Postal Code: ____________ 
 
Email Address:________________________________________________ 

New Member             Renewal 


